When 
working definition of global competency constructed a comprehensive set of competencies under three categories; they are knowledge, skills and attitudes. Paul Hunter and et.al had markedly included the need for understanding of concept of 'globalization' under knowledge category which was not highlighted in previous works.
Specifically focusing in the area of developing global competency in engineering graduates, Downey et al. (2006) proposed learning criterion for the global competency of engineering students that included three components; Knowledge, ability, and predisposition (A predisposition to treat co-workers from other countries as people who have knowledge and value, may be likely to hold different perspectives than they do, and may be likely to bring these different perspectives to bear processes of problem definition and problem solution.) . Researching in the same area Gordon and Lohmann (2006) prescribed more detailed learning goals for engineering students with following five categories:
• Second language proficiency • Comparative Global Knowledge • Intercultural assimilation • Global disciplinary practice • Intercultural sensitivity Paul (2008) proposed a construct of global competency for developing global executives for world stage which included three areas-a set of business knowledge competencies, a set of personal competencies and a range of interpersonal competencies. Again, at the same time, Reimers (2008) proposed tri-dimensional nature of global competency as a necessity of global education with almost same variable as mentioned by previous researchers but he termed the three categories -they are affective dimension, action dimension, and academic dimension. The affective dimension included the attitude or personal attributes, the action dimension included the skills or abilities while academic dimension incorporated the knowledge part. In this emerging area of developing global competency as a part of attaining global education, the Asia Society (2009) 
Variables selection from literature review
The review of literature reveals that diverse models and constructs have been developed throughout the years to address the issue of globalization in management. The research in the areas of crosscultural, intercultural, global, international and multicultural competence represents separate parallel lines which have not yet merged together (Keršien and Savanevicien, 2005) . Several different key-words were used, forming combinations of the terms 'competence' or 'competency', and 'cultural', 'intercultural', 'cross-cultural', 'global', 'international', or 'transnational' ( Johnson et al ,2006) . While some studies have looked specifically at global knowledge, attitudes, or behaviors, most research looks at some combination of these different traits (Keršien and Savanevicien, 2005) .
A thorough study of the various constructs and models reveals that though focus areas of various studies ranges from global leadership, global executives/managers (McCall and Hollenbeck , 2002; Bird et al ,2010; Adler and Bartholomew ,1992; Johnson et al ,2006) , general and higher education (Olson and Kroeger ,2001; Hunter, 2004; Reimers , 2008; Asia Society, 2009 ) to more specific areas like engineering education (Downey et al. , Gordon and Lohmann, 2006) . In these studies the contents or the variables incorporated for studies are converge at various points. The various components and variables of constructs and models proposed for transnational competence, crosscultural competence, inter-cultural competence, multicultural competency and global competency shows similarity in various aspects. All the literature reviewed here admits a need of specific set of competence/competency to perform and excel in the globalized world.
The various models or construct developed for the purpose have one or more common variable or components may be under different terminology. The convergence in the constructs and models is presented in Table 1 . Although different terms have been used by various authors a detail study of these pieces of literature indicates that all are taking about competencies required by individuals to perform efficiently and effectively in an ever shrinking global village. Although various constructs were developed so far, it has been found that the concept of globalization is specifically address only under Global Competency construct/model. It has been also observed that Global Competency being more recent concept has incorporated most of the contents of previous constructs. There for it can be safely concluded that, as the organizations evolving from transnational to multinational to global enterprise the concept of competencies required for global village also evolving towards Global Competencies.
All variables set by the previous literature are merged together with special consideration to the overlapping variables and a final list of 31 (thirty one) variables have been prepared for the purpose of developing a scale for Global Competency. In addition to that three new variables are added to this list which we found very important to address the issue Global Competency in the present era. These three newly added variables are namely;
• Mindfulness -Mindfulness practice means to be constantly aware or conscious of what we do (Barman, 2011) • Compassionate -sympathetic consciousness of others' distress together with a desire to alleviate it.
• Networking -an ability to increase an individual's network of professional contacts worldwide.
Together with these three variables a final list containing 34 (thirty four) variables have been prepared for scale development. The final list of selected variables is tabulated below: (Lambart,1994; Olson and Kroeger, 2001; Hunter, 2004; Gordon & Lohmann, 2006; Reimers, 2008) Open mindedness (Olson and Kroeger, 2001; McCall and Hollenbeck ,2002) Knowledge of world history (Hunter, 2004; Reimers, 2008) Resistance to stereotyping (Olson and Kroeger, 2001 ) World language proficiency (Lambart,1994; Olson and Kroeger, 2001; Gordon & Lohmann, 2006; Reimers, 2008) Complexity of thinking (Olson and Kroeger, 2001) Knowledge of human choices (Olson and Kroeger, 2001; Downey et al., 2006) Perspective consciousness (Olson and Kroeger, 2001; Hunter, 2004; Downey et al., 2006; Gordon & Lohmann, 2006; Reimers, 2008) Understanding of one's own cultural norms and expectations (Hunter, 2004) Adaptability (Olson and Kroeger, 2001; McCall and Hollenbeck ,2002; Hunter, 2004; Gordon & Lohmann, 2006) Knowledge about cultures within a globe and comparative context (Olson and Kroeger, 2001; McCall and Hollenbeck ,2002; Hunter, 2004; Gordon & Lohmann, 2006) Cross cultural awareness (Olson and Kroeger, 2001) Understanding the concept of globalization (Hunter, 2004; Reimers, 2008) Intercultural relations (Olson and Kroeger, 2001; Hunter, 2004; Gordon & Lohmann, 2006 ) Empathy (Lambart,1994 Olson and Kroeger, 2001) Cultural mediation (Olson and Kroeger, 2001) Approval (Lambart,1994; Gordon & Lohmann, 2006) Act honestly (McCall and Hollenbeck ,2002) Task performance/ develop expertise (Lambart,1994; McCall and Hollenbeck ,2002) Validating Global Competency Scale for Indian Business Juthika KONWAR, Arup BARMAN Hollenbeck ,2002; Hunter, 2004) order to compete globally (Hunter, 2004) Openness to new experiences, including those that could be emotionally challenging (Hunter, 2004) Ability to collaborate across cultures (Hunter, 2004; Gordon & Lohmann, 2006) Non-judgmentalness (Hunter, 2004) Effective participation in social and business settings anywhere in the world (Hunter, 2004 ) Celebrating diversity (Hunter, 2004) Tolerance of ambiguity (Gordon & Lohmann, 2006 ) Successful participation on projectoriented academic or vocational experience with people from other cultures and traditions (Hunter, 2004) Compassionate Ability to assess intercultural performance in social or business settings (Hunter, 2004) Networking Ability to live outside one's own culture (Hunter, 2004) Mindfulness (Barman, 2011) Scale Administration (Methodology)
The variables selected from the literature have been combined to develop a questionnaire for evaluating global competencies. The questionnaire consisted of 38 items representing the 34 variables. This item number 38 is represented by 5 (five) sub items. A five-point Likert scale was used in the questionnaire throughout. For administrating the scale a survey conducted via the questionnaire among the students of Bschools of India.
Sample selection: Seven B-schools of India have been selected on convenience basis for the survey. Special care has been taken to involve all categories of B-schools in the survey; therefore B-schools selected from top ranks, middle levels and rest. For the study 20 (twenty) students from each B-schools are being selected for the survey on convenient basis. The sampling plan is being tabulated below: After the survey a final usable sample of 132 students are being collected and then processed for testing validity of the scale.
Reliability Test
The data of social sciences and education is derived from human behavior therefore the results obtained from data and the conclusions drawn are not acceptable, if the reliability and validity of the data is not known. To know the extent to which data yield is dependable; one must determine first to what extent measuring instrument contains errors of measurement. Therefore reliability test is a must to establish the validity of developed scale of measurement to measure reliability for evaluating accuracy and precision of the instrument (Kerlinger, 1995) prepared for further study.
To check the validity of the scale is necessary to measure the reliability of contents and items for the scale. Therefore, usable responses were processed for reliability check with the help of SPSS-15. We applied reliability analysis first for 42 items for the sample N= 132. 
